Pupil Premium Strategy Statement
2022/23 and 2023/24 and 2024/25

This statement details our school’s use of pupil premium (and recovery premium for the
2024 to 2025 academic year) funding to help improve the attainment of our
disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this

academic year and the effect that last year’s spending of pupil premium had within our
school.

School Overview

Detail Data

School name Ribbon Academy

Number of pupils in school 508

Proportion (%) of pupil premium eligible pupils 38%

Academic year/years that our current pupil premium 2022 - 2025

strategy plan covers (3 year plans are recommended)

Date this statement was published 11.11.2022

Date on which it will be reviewed 29.10.2024

Statement authorised by Ashleigh Sheridan (Headteacher)
Pupil premium lead Stuart Houghton

(Deputy Headteacher)
Deanne Richardson
(Assistant Headteacher for Inclusion)

Governor / Trustee lead Elaine Chandler

Funding Overview

Detail Amount

£ 222, 985 (2022-23)
Pupil premium funding allocation this academic year £ 212, 430 (2023-24)
£ 279,088 (2024-25)
£ 24,795 (2022-23)
£ 23, 345 (2023-24)

Recovery premium funding allocation this academic
year

N/A (2024-25)
Pupil premium funding carried forward from previous £0
years (enter £0 if not applicable)
Total budget for this academic year £ 247,780 (2022-23)
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If your school is an academy in a frust that pools this £ 235,775 (2023-24)
funding, state the amount available o your school this | ¢ 279 088 (2024-25)
academic year
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Part A: Pupil Premium Strategy Plan

Statement of Intent

At Ribbon Academy, we strive to ensure all of our children have the opportunity to realise and
fulfil their potential - regardless of their individual starting points. Our school vision outlines our
drive for all children to ‘Grow Together’ ensuring each child achieves the success they deserve.

Pupil Premium Funding ensures that staff at Ribbon Academy can improve the learning and
development of all disadvantaged pupils, as this should not be a factor in their rate of progress,
academic aftainment, and their development as a well-rounded individual. It is our job to
make sure disadvantaged pupils leave Ribbon with the same skills, knowledge and
understanding as their peers to provide them with the foundation required to ensure the best
chance of success in their next phase of education.

High-quality tfeaching and learning is central fo our approach ensuring disadvantaged children
receive the most support where required throughout all areas of the curriculum at Ribbon. This
approach has proven to have the most impact on closing the disadvantaged gap. Implicit to
our outcomes detailed below, non-disadvantaged attainment will be sustained and improved
alongside their disadvantaged peers.

In order to achieve our aims, we use the findings from current research to inform our decisions,
which take into account local and national factors. We have made our decisions in
accordance with research findings from the Department of Education (DfE), Education
Endowment Foundation (EEF) and other relevant research to identify those factors (within the
menu of approaches) with the most impact on raising the achievement of our disadvantaged
pupils. Please find these listed below:

¢ High Quality Teaching
- Developing high quality teaching, assessment and curriculum through instructional
coaching model.
- Evidence-based Professional Development for staff
- Effective mentoring and coaching
- Use of fechnological learning resources
o Targeted Academic Support
- Effective deployment of both Higher Teaching Learning Partners (HTLPs), Teaching
and Learning Partners (TLPs) and Support Assistants (SA).
- Interventions to support speech and language development
- Wave 1, 2 and 3 intervention approach to support children to ‘keep up’, not ‘catch
up' with their peers.
- Allocation of one-to-one and/or small group futoring
- Focused activities/ initiatives targeted towards the needs of disadvantaged learners.
e Wider Strategies
- Communicating with and supporting families
- Supporting pupils’ social, emotional wellbeing and mental health needs
- Addressing aftendance and punctuality issues
- Provision of extra-curricular activities and experiences.
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Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

1

Detail of challenge

Teacher and statutory assessments, observations and pupil voice indicates gaps in
core areas of the curriculum for many disadvantaged pupils. These are more
evident in Reception where a gap of -13% is evident of disadvantaged children
achieving GLD in comparison to their non-disadvantaged peers.

End of KS 1 data currently showcases a gap between disadvantaged learners to
their non-disadvantaged peers across all core subjects — writing (22%), maths (-9%),
and reading (11%). This has reduced in reading and maths, but writing maintains a
significant issue since the covid-19 pandemic.

Statutory Phonics Screening Check highlights disadvantaged pupils have greater
difficulty with phonics, and therefore word reading than their peers. Data showcases
an 14% gap, with 70% of disadvantaged learners meeting the minimum threshold in
comparison to 84% of non-disadvantaged learners.

This limited ability to word read, impacts the confidence and fluency of the reader
and therefore limits their accessibility to independent comprehension activities.

A deficit in speech and language skills and early language acquisition is evident
through teacher assessments, observations, pupil voice and external specialist
support amongst disadvantaged pupils.

Our assessments, observations, discussions with families and work with ‘Place 2 Be'
indicates an increase in social and emotional issues for many pupils (particularly
those classified as disadvantaged. These challenges are indirectly affecting learning
behaviours

There are 49% of children who are on our SEND register with Social & Emotional
Mental Health needs that are classified as disadvantaged.

Our attendance data over the last year indicates that attendance among
disadvantaged pupils has been 3% lower than that of non-disadvantaged pupils

The amount of Persistent Absentees (PAs) for disadvantaged pupils is double that of
non-disadvantaged pupils. Our assessments and observations indicate that
absenteeism (and punctuality) is negatively impacting on these disadvantaged
pupils’ progress and attainment.

With the aim of retaining learning, connected learning is encouraged to make
knowledge and skills more meaningful for our learners. However, experiences
outside of school are limited for disadvantaged families therefore limiting the
development of cultural capital and the connections to learning this brings and
therefore impacting understanding and links across the curriculum.

Through pupil voice, future ‘aspirations’ for disadvantaged learners are limited with
children showcasing a lack of awareness of opportunities for both further education
and potential careers.

End of Early Years assessment data and observations highlight a significant gap of
13% with only 55% of children achieving GLD, in comparison to their peers 68%,
having already made significant progress from their starting points. The areas of
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development that are foundational for future learning, require additional support

whilst delivering National Curriculum content from Years 1 and onwards.

Infended Outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and
how we will measure whether they have been achieved.

Intended outcome Success criteria

Further develop high-quality Teaching &
Learning strategies to refine the process of
learning, assessing and intervening, where

appropriate, among disadvantaged pupils.

Assessments and observations indicate
highly functional support systems available
in school for all children to ‘keep up’ with
their peers, particularly among
disadvantaged pupils.

Strategies to include: -
Efficient use of feaching toolkit.

Effective teacher assessment responds to
need

Wave 1, 2 and 3 infervention is used
purposefully to support all learners, where
required.

Infroduce an instructional coaching
model to refine teaching and learning
strategies.

Accelerated progress in reading among
disadvantaged pupils

Great levels of progress from individual
starting points in line with national
average.

KS2 reading outcomes in 2022/23, 2023/24
and 2024/25 show that more than 70% of
disadvantaged pupils met the expected
standard.

KS1 reading outcomes in 2022/23, 2023/24
and 2024/25 show that more than 55-60%
of disadvantaged pupils met the
expected standard.

Accelerated progress in writing among
disadvantaged pupils

Great levels of progress from individual
starting points in line with national
average.

KS2 writing outcomes in 2022/23, 2023/24

and 2024/25 show that more than 65% of
disadvantaged pupils met the expected

standard.

KS1 writing outcomes in 2022/23, 2023/24

and 2024/25 show that more than 65% of
disadvantaged pupils met the expected

standard.
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Intended outcome Success criteria

Accelerated progress in maths in reading
among disadvantaged pupils

Great levels of progress from individual
starting points in line with national
average.

KS2 maths outcomes in 2022/23, 2023/24
and 2024/25 show that more than 70% of
disadvantaged pupils met the expected
standard.

KS1 maths outcomes in 2022/23, 2023/24
and 2024/25 show that more than 55-60%
of disadvantaged pupils met the
expected standard.

Further develop high-quality phonics Learning
strategies to refine the process of learning,

among disadvantaged pupils.

assessing and infervening, where appropriate,

Great levels of progress from individual
starting points in line with national
average in the Phonics Screening Check.

65-70% of Year 1 disadvantaged pupils to
pass the phonics screening and develop
fluency in reading.

Disadvantaged pupils’ phonics pass rate
narrowed to within 10-15% of non-
disadvantaged pupils pass rate.

To achieve and improve attendance for all
pupils, particularly disadvantaged pupils.

An overall improved aftendance of all
striving for 97%+ average over 2022/23
and 2023/24.

An improvement of disadvantaged pupils
attendance within 2% of non-
disadvantaged pupils.

Amount of unauthorised absences are
significantly reduced.

Amount of children qualifying as

‘Persistent Absentees’ (PAs) to significantly
reduce.

Provision of high-quality support strategies for
those with social and emotional needs to
develop to manage, cope well or overcome
challenges, particularly among
disadvantaged learners.

Pupil voice shows that children receiving
SEMH support feel well-supported and
improvements in their well-being are
evident.

Effective use of Place 2 Be services to
support both children, and families.

Improve speech and language skills and
vocabulary among disadvantaged pupils

Children who enter school with Speech
and Language need is identified swiftly,
assessed and support provided.

Identified objectives for improvement are
established for each learners and
progress is evident from starting poinfs.

Significant need is identified and
specialist S&L assessment and support is
provided.
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Intended outcome Success criteria

e Ongoing concerns with S&L across the
school are supported internally with
specialist intervention programmes,
where progress is evident.

To ensure rapid progress is made over the e Great levels of progress from individual
course of Early Years from each child’s entry starting points in line with national
point. average in children achieving GLD.

e 55-60% of Reception disadvantaged
pupils to achieve GLD.

e Disadvantaged pupils’ GLD percentage
narrowed to within 10-15% of non-
disadvantaged pupils GLD percentage.

To develop aspirations among disadvantaged |e Through pupil voice, children across

learners, where they strive for more. Upper School have an awareness of
future opportunities for education and
careers.

e Through pupil questionnaires, children are
confident in their ability to access further
education and/or a career of their

choice.
Provide a broad range of experiences for all ¢ Asignificant increase of participation in
learners, to significantly improve available enrichment activities, particularly among
connections for learning with a greater need disadvantaged pupils.
for disadvantaged pupils. e Sourcing of tailored enrichment activities

to support the targeted need of pupils,
particularly disadvantaged pupils.

Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding)

this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ 89,119

Activity Evidence that supports this approach Challenge
number(s)
addressed

Whole school focus on Access to high quality teaching is the most 1 and 2

high standards of Quality | important lever schools have to improve

First Teaching, where outcomes for their pupils; investing in professional

approaches to Teaching development for teaching assistants to deliver

and Learning are structured interventions can be a cost-effective

adapted to the needs of | approach to improving learner outcomes.

the children and staff




Activity

(teachers/ HTLPs/ TLPs/
Academic Mentors)
deployment is effective
to support children,
manage misconceptions
and make effective
assessments.

National College CPD —
£ 856

Step Lab Subscription — £
1,010

T&L Lead Coach - £
4,452

Additional Class
Teachers - £ 79,089

Total - £85, 407

Evidence that supports this approach

Mastery learning has been used successfully
across the curriculum but particularly for reading,
mathematics and science. Effects are higher in
mathematics and science (+6 months) than
reading (+3 months).

Impacts are highest when feedback is delivered
by teachers. It is particularly important to provide
feedback when work is correct, rather than just
using it fo identify errors. Feedback has effects
across all age groups. Research in schools has
focused particularly on its impact on English,
mathematics and, to a lesser extent, science.
Research Links: -

e Mastery learning | EEF
(educationendowmentfoundation.org.uk)

e Feedback | EEF
(educationendowmentfoundation.org.uk)

e High Quadlity Teaching

e Maths guidance KS 1 and 2.pdf
(publishing.service.gov.uk)

e Improving Mathematics in Key Stages 2
and 3

e The Great Teaching Toolkit
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Challenge
number(s)

addressed

Purchase high quality
texts to engage and
motivate pupils to read
during morning ‘Book
Club’ as a ‘soft landing’
to school.

Books - £ 3,500
Breakfast Club - £4, 428

Total - £7, 928

It is important to identify the appropriate level of
text difficulty, provide appropriate context to
practise the skills, increase desire to engage with
the text and provide enough challenge to
improve reading.

Before and after school programmes with a clear
structure, a strong link to the curriculum, and well-
qualified and well-trained staff are more clearly
linked to academic benefits than other types of
extended hours provision.

Research Links: -

e Extending school time | EEF
(educationendowmentfoundation.org.uk)

e Reading comprehension strategies | EEF
(educationendowmentfoundation.org.uk)

e Open University | Reading for Pleasure

1and 2

Utilize Durham Learning
Resources to
supplement Quality First

Teaching with resources,

artefacts and teaching

It is suggested that it is critical for the pupils to
discern (i) historicity, (i) historical
representativeness and (iii) intercultural
interaction in relation to artefacts and historical
narratives. The study suggests that feachers

1and é
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://www.cambridgeinternational.org/Images/584543-great-teaching-toolkit-evidence-review.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://ourfp.org/reading-for-pleasure-pedagogy/
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Activity Evidence that supports this approach Challenge
number(s)
addressed

material that is could start from archaeological artefacts to

supportive to providing activate pupils’ historical consciousness, rather

real-life experiences to than from textbook narratives and that pupils’

make connections when perceptions should be seen as aresource in

learning. enabling historical learning. Also, historical

enquiry appears to be a reasonable approach
to teaching intercultural perspectives on a

Total - £2, 442 historical content.
Research Links: -
e Historical Enquiry with Archaeological
artefacts | Patrick Johansson
e High Quality Teaching
e The Great Teaching Toolkit
Reading Plus as a The average impact of reading comprehension 1
supplementary reading strategies is an additional six months’ progress
initiative, providing over the course of a year. Successful reading
specialised support and comprehension approaches allow activities to
activities to improve be carefully tailored to pupils’ reading
speed and fluency of capabilities, and involve activities and texts that
reading, with access at provide an effective, but not overwhelming,
both home and school. challenge. It is important to identify the
appropriate level of text difficulty, to provide
Total - £2, 247 appropriate context to practice the skills, desire

to engage with the text and enough challenge
fo improve reading comprehension.

This study examined silent reading rates (SRRs) in
relation to students’ estimated academic
vocabulary grade levels (EVGLs) and
comprehension accuracy (Comprehension Items
Correct; complC). These results suggest that
vocabulary knowledge and SRR increase in
concert among students with good
comprehension, whereas SRRs measured in the
absence of good comprehension are less
meaningful and may indicate inadequate skills or
insufficient motivation to fully comprehend what
is being read.

Students who engaged in the recommended
amount of Reading Plus instruction over the
course of the 2019-2020 school year significantly
increased their capacity to comprehend
increasingly complex texts, developed their
capacity to understand higher levels of general
academic vocabulary, and improved their
reading efficiency.

9


https://www.diva-portal.org/smash/get/diva2:1305855/FULLTEXT01.pdf
https://www.diva-portal.org/smash/get/diva2:1305855/FULLTEXT01.pdf
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching
https://www.cambridgeinternational.org/Images/584543-great-teaching-toolkit-evidence-review.pdf

Activity

Evidence that supports this approach

Research Links: -

e Reading comprehension strategies | EEF
(educationendowmentfoundation.org.uk)

e Interaction of Silent Reading Rate,
Academic Vocabulary, and
Comprehension

e Reading Plus | Middle School National
Results 2019-2020
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Challenge

number(s)
addressed

Targeted academic support (for example, tutoring, one-to-one support structured interventions)

Budgeted cost: £ 102,419

-X411%1)%

Effective staff
deployment to ensure
ongoing support for
children across the
school through ‘Wave 2’
and Wave 3’
intervention; personalised
learning through online
subscriptions; targeted
small group and 1:1
support across core
subjects.

Learning Support Mentor
-£25,194

TLP Support- £ 74, 960
Nessy - £ 846

Total - £ 101,000

Evidence that supports this approach

Small group tuition has an average impact of
four months’ addifional progress over the course
of a year; research which focuses on teaching
assistants who provide one to one or small group
targeted interventions shows a stronger positive
benefit of between four and six additional
months on average; diagnostic assessment can
be used to assess the best way to target support.

On average, mentoring appears to have a small
positive impact on academic outcomes. The
impacts of individual programmes vary. Some
studies have found more positive impacts for
pupils from disadvantaged backgrounds, and for
non-academic outcomes such as aftitudes to
school, attendance and behaviour. Some
evidence suggests that some pupils from
disadvantaged backgrounds show low
engagement with or have low expectations of
schooling. Mentoring inferventions may be more
beneficial for these pupils, as the development of
tfrusting

Short, regular 1:1 sessions (about 30 minutes,
three to five fimes a week) over a set period of
time (up fo ten weeks) appear to result in
optimum impact. Evidence also suggests tuition
should be additional to, but explicitly linked with,
normal teaching, and that teachers should
monitor progress to ensure the tutoring is

Challenge

number(s)
addressed

1,2,3,6,7
and 8
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://ila.onlinelibrary.wiley.com/doi/abs/10.1002/rrq.457
https://ila.onlinelibrary.wiley.com/doi/abs/10.1002/rrq.457
https://ila.onlinelibrary.wiley.com/doi/abs/10.1002/rrq.457
https://www.readingplus.com/efficacy/impact-of-reading-plus-on-reading-proficiency-growth-national-results-for-the-2019-2020-school-year/
https://www.readingplus.com/efficacy/impact-of-reading-plus-on-reading-proficiency-growth-national-results-for-the-2019-2020-school-year/
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beneficial. Studies comparing one to one with
small group fuition show mixed results. In some
cases one fo one tuition has led to greater
improvement, while in others tuition in groups of
two or three has been equally or even more
effective.

Research Links: -

e Small group tuition | EEF
(educationendowmentfoundation.org.uk)

e Mentoring | EEF
(educationendowmentfoundation.org.uk)

e One to one tuition | EEF
(educationendowmentfoundation.org.uk)

e Teaching Assistant Interventions | EEF
(educationendowmentfoundation.org.uk)

e Lexia English Standards Progress Report

Purchase of a Speech Approaches that focus on speaking, listening and | 3 and 8
and Language (Infant a combination of the two all show positive
and Junior) programme impacts on attainment. Most of the studies focus
to assess, identify need on reading outcomes. The small amount of studies
and tailor intervention to that do study maths and science show small
each child to further positive effects. Language approaches in these
develop early language. | subjects may be used to explicitly practice
subject specific vocabulary.
Total - £ 737 The studies in the Toolkit indicate that language
interventions with frequent sessions over a
sustained period may have a larger impact,
overall. Approaches that are delivered one-to-
one also have larger impacts.
Research Links: -
e Orallanguage interventions | EEF
(educationendowmentfoundation.org.uk)
Collaborative learning The impact of collaborative approaches on 4, 6and 7

opportunities developing
key character fraits and
life skills focusing on
leadership, friendship
and life-skills.

learning is consistently positive, with pupils making
an additional 5 months’ progress, on average,
over the course of an academic year. However,
the size of impact varies, so it is important to get
the detail right. Collaborative learning can
describe a large variety of approaches, but
effective collaborative learning requires
structured approaches with well-designed tasks
lead to the greatest learning gains. Most of the
positive approaches include the promotion of
talk and interaction between learners.

The evidence indicates that groups of 3-5 is most
effective for collaborative learning approaches —
there are smaller positive impacts for both paired

11



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://www.lexialearning.com/user_area/content_media/raw/2021-22LexiaEnglishELPA21StandardsReport.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
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work and collaborative learning activities with
more than 5 pupils in a group.

Research Links: -

e Collaborative learning approaches | EEF
(educationendowmentfoundation.org.uk)

An opportunity for
collaborative learning
through ‘The Brilliant
peers to experience
university life and

children grow up,

levels of attainment in
learning.

Total - £1, 528

Club’ with high-achieving

develop aspirations for
Further Education when

alongside ensuring high-

Studies in England suggest that different
socioeconomic groups have similar levels of
aspiration for their future outcomes and that
differences in participation rates in higher
education are largely driven by academic
aftainment. Given the broad range of attitudes,
behaviours and beliefs surrounding aspirations in
communities with higher rates of poverty, schools
should avoid generalisations.

Aspiration interventions without an academic
component are unlikely to narrow the
disadvantaged aftainment gap. Teacher
expectations play a role in shaping pupil
outcomes and teachers should aim to
communicate a belief in the academic potential
of all pupils.

Research Links: -

e Aspiration interventions | EEF
(educationendowmentfoundation.org.uk)

e Collaborative learning approaches | EEF
(educationendowmentfoundation.org.uk)

Wider strategies (for example, related to altendance, behaviour, wellbeing)

Budgeted cost: £ 87, 549

Activity Evidence that supports this approach Challenge

number(s)
addressed

Plce2Be collect evidence and data about the work 4
they do and use it to measure impact (through
entry/exit SDQs). This helps to constantly improve the
service. The work has a profound effect on children’s
mental health, illustrated by stafistics.

The average impact of successful SEL interventions is
an additional four months’ progress over the course of
a year. The security of this evidence is, however, very
low, so schools should carefully monitor the efficacy of
approaches in their own settings. Alongside academic
outcomes, SEL interventions have an identifiable and
valuable impact on atfitudes to learning and social
relationships in school. Inferventions which focus on
improving social inferaction tend to be more
successful (+6 months) than those focusing on
personal and academic outcomes (+4 months) or

12

Provision of a
dedicated Place2Be
mental health
professional, who is
an integral part of the
school team,
supporting the
ongoing wellbeing
need across school
through assessment,
delivery, facilitating
staff professional
development and
liasing with families
and professionals.



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/collaborative-learning-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/collaborative-learning-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/collaborative-learning-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/collaborative-learning-approaches
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Total - £29, 676

those aimed af preventing problematic behaviour (+5
months)

Research Links: -

e Social and emotional learning | EEF
(educationendowmentfoundation.org.uk)

¢ Metacognition and self-regulation | EEF
(educationendowmentfoundation.org.uk)

e Place 2 Be CORC Report

Provision of high- Cognitive and affective learning can occur as a result 6
quality trips, visits and of class visits fo out-of-school settings, and learning
experiences for all outcomes are fundamentally influenced by the
(with access to two structure of the field trip, setting novelty, prior
mini-buses) to ensure knowledge and interest of the students, the social
connected learningis | context of the visit, teacher agendas, student
possible and supports experiences during the field trip, and the presence or
meaningful teaching absence and quality of preparation and follow-up.
and learning that is Research Links: -
retained. o A Short Review of School Field Trips: Key
Findings from the Past and Implications for the

Mini -buses - £8,707 Future
Visitors - £1,465 o Making the case for field trips: what research
Total - £10, 172 tells us and what site coordinators have to say
Provision of a Music Overall, the average impact of arts participation on 1,6and 7
Scholarship to other areas of academic learning appears to be
provide opportunities positive but moderate, about an additional three
for private tuition for months progress.
key learners. Wider benefits such as more positive attitudes to

learning and increased well-being have also
Total - £2,080 consistently been reported.

Research Links: -

e Arts participation

Provision of targeted With clear links between attendance, attainment and 1,2,4 and
support for families, behaviour, and in the context of increased levels of 5

and a clear focus in
improving
attendance through
additional support
with an in-house
Family Support
Advisor.

Total - £ 30,075

absence since the COVID-19 pandemic, attendance
is a challenge and priority for schools up and down
the country.

Improving attendance is a multifaceted mission,
requiring different approaches in different contexts.
There are, however, some common overarching
principles that can inform attendance strategies

Research Links:-

e Working with parents to support children'’s
learning
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://www.place2be.org.uk/media/8d89618b4b1a3c4/place2be-2019-service-report.pdf
https://www.tandfonline.com/doi/full/10.1080/10645570802355562
https://www.tandfonline.com/doi/full/10.1080/10645570802355562
https://www.tandfonline.com/doi/full/10.1080/10645570802355562
http://teamhoward.pbworks.com/f/Case_for_field_trips.pdf
http://teamhoward.pbworks.com/f/Case_for_field_trips.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation?utm_source=/education-evidence/teaching-learning-toolkit/arts-participation&utm_medium=search&utm_campaign=site_search&search_term=art
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents

Pupil Premium Strategy Statement
2022/23 and 2023/24 and 2024/25

| | » Supporting school attendance | |

Total budgeted cost: £ 279, 088 (Remaining £272)
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https://d2tic4wvo1iusb.cloudfront.net/production/documents/pages/supporting_school_attendance_-_reflection_and_planning_tool.pdf?v=1730208971
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2022/23 and 2023/24 and 2024/25

Part B: Review of outcomes in the previous academic year

Pupil Premium Strategy Outcomes

This details the impact that our pupil premium activity had on pupils in the 2023 to 2024 academic year.

Aim Success Criteria Outcome
Further develop high- | Assessments and observations e Ongoing Professional Development has been well-received by staff and systems
quality Teaching & indicate highly functional have been embedded into day-to-day practice, in order to provide a ‘con-
Learning strategies to | support systems available in sistent’ learning environment for all.
refine the process of schoql for oI.I children to _‘keep e Learning Enquiries identify high-quality tfeaching and learning for all children,
learning, assessing up’ with T_helr peers, porhculgrly where the staffing structure is used efficiently to provide required for key children.
U among disadvantaged pupils. e Wave 1 systems are well understood to ensure children are provided with high-
and '”Terve”'”g' Strategies to include: - quality support to keep up. The increased staffing structure allowed for this to oc-
where appropriate, e Efficient use of teaching cur more regularly across all year groups.
among toolkit. e Wave 2 systems showcased good teacher assessment o ensure responsive
disadvantaged e Effective teacher teaching and learning.
pupils. assessment responds to e Wave 3 interventions were well chosen and delivered more consistently. They
need were successful in plugging individual gaps for key children and will continue
e Wave 1,2 and 3 intervention through fo the next academic year.
is used purposefully to e School are now in a position to infroduce Instructional Coaching as a tool to pro-
support all learners, where vide a supportive environment for the refinement and expertise of teaching
required. across the Academy.

15



Aim

Accelerated
progress in reading
among
disadvantaged

pupils

Success Criteria

e Creat levels of progress from

individual starting points in
line with national average.

e KS2reading outcomesin

2022/23, 2023/24 and
2024/25 show that more
than 70% of disadvantaged
pupils met the expected
standard.

e KS1 reading outcomes in

2022/23, 2023/24 and
2024/25 show that more
than 55-60% of
disadvantaged pupils met
the expected standard.

Pupil Premium Strategy Statement
2022/23 and 2023/24 and 2024/25

Outcome

Overadll Data Analysis

Disadvantaged Expected Standards data shows 57% (July 2023) in comparison to
60% (July 2024). This evidences a 3% growth of attainment of disadvantaged chil-
dren over this academic year.

Whole school Expected Standards data shows 75% (July 2023) in comparison to
75% (July 2024). This evidences a steady-state progress over the course of the ac-
ademic year.

In summary, a steady-state of progress continues for all learners, whilst attainment
improves at a faster rate with disadvantaged pupils, still evidencing a gap, but
systems are supporting the ongoing progress of all.

Sounds Write

Sounds-Write training has already provided an inifial impact on the quality of
phonics/ reading delivery with consistency expectation. However, as training has
been received over the course of the 2021/22 > 2024/25 academic year, full po-
fential of the infended impact is yet to be seen. This action will continue into 2024/
25.

Reading Plus and Accelerated Reader

As a result of the Curriculum Review completed by the DHT, AHT (Reading Leader)
and E-Reading Leader, a refined 2022-23 curriculum was implemented with one
full cycle completed. As a result, the aim for consistency in Teaching and Learning
has improved the Quality of Education has improved. Evaluation processes have
also supported a refinement of the 2023/24 curriculum implemented.
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Aim

Success Criteria

Pupil Premium Strategy Statement
2022/23 and 2023/24 and 2024/25

Outcome

Brilliant Club

Reading Plus has been used effectively with weekly reports showcasing engage-
ment and progress of all children, ensuring opportunities for early intervention
when needed. Due to effective school systems.

Brilliant Club aftendees have demonstrated success and developed aspirations
through the project.

This initiative successfully develops confidence and security in achieving ex-
pected standards but further develops aspirations, drive and provides specific
feedback to support the ‘second-wave’ of children (who were not confidently
targeted GDS) with attaining GDS.

Accelerated
progress in writing
among
disadvantaged

pupils

Great levels of progress from
individual starting points in
line with national average.

KS2 writing outcomes in
2022/23, 2023/24 and
2024/25 show that more
than 65% of disadvantaged
pupils met the expected
standard.

KS1 writing outcomes in
2022/23, 2023/24 and
2024/25 show that more
than 70% of disadvantaged
pupils met the expected
standard.

Overall Data Analysis

Specific Initiatives

Disadvantaged Expected Standards data show 60% (July 2023) in comparison to
49% (July 2024). This evidences a 11% decline within the academic year. This is a
very ‘cohort-specific’variant.

Whole school Expected Standards data shows 70% (July 2023) in comparison to
73% (July 2024). This evidences a 3% growth this academic year. This highlights a
very similar rate of attainment, between disadvantaged children and that of the
whole school.

In summary, a <11% gap in writing has been maintained with disadvantaged writ-
ing as a significant area for improvement for the academy.
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Aim Success Criteria

Pupil Premium Strategy Statement
2022/23 and 2023/24 and 2024/25

Outcome

Curriculum Review

Sounds Write

Speech and Language

Brilliant Club

As aresult of the Curriculum Review completed by the DHT and AHT (Writing
Leader) arefined 2022-23 curriculum was implemented with two full cycle com-
pleted. As a result, the aim for consistency in Teaching and Learning has im-
proved the Quality of Education has improved. Evaluation processes have also
supported a refinement of the 2024/25 curriculum implemented.

Sounds-Write training has already provided an initial impact on the quality of
phonics/ reading delivery with consistency expectation. However, as training has
been received over the course of the 2021/22 > 2024/25 academic year, full po-
tential of the infended impact is yet to be seen. This action will continue into
2024/25.

Speech and Language is a foundation to any young person'’s ability to write. Ac-
cess to regular Speech and Language assessments and advice this year, has sup-
ported us fo identify key issues, allocate specific intervention to ensure ongoing
progress. A high percentage of progress is evident across all individual children re-
ceiving S&L support.

Brilliant Club attendees have demonstrated success and developed aspirations
through the project.
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Aim

Success Criteria

Pupil Premium Strategy Statement
2022/23 and 2023/24 and 2024/25

Outcome

e This initiative successfully developed confidence and security in achieving ex-
pected standards but further developed aspirations, drive and generated tar-
geted feedback to support the attainment of GDS.

Accelerated
progress in maths
among
disadvantaged

pupils

e GCreat levels of progress from

individual starting points in
line with national average.

e KS2 maths outcomes in

2022/23, 2023/24 and
2024/25 show that more
than 70% of disadvantaged
pupils met the expected
standard.

e KS1 maths outcomes in

2022/23, 2023/24 and
2024/25 show that more
than 55-60% of
disadvantaged pupils met
the expected standard.

Overadll Data Analysis

¢ Disadvantaged Expected Standards data show 63% (Jully 2023) in comparison to
74% (July 2024). This evidences a 11% growth in this academic year.

e Whole school Expected Standards data shows 75% (July 2023) in comparison to
86% (July 2024). This evidences a 11% growth from one academic year to the
other.

e Insummary, a 12% gap in maths has been maintained over this academic year,
but good progress is evident across both groups. Systems are supporting the on-
going progress of all.

Curriculum Review

e Asaresult of the Curriculum Review completed by the DHT and Maths Lead are-
fined 2022-23 and 2023-24 curriculum was implemented with one full cycle com-
pleted. As aresult, the aim for consistency in Teaching and Learning has im-
proved the Quality of Education has improved. Evaluation processes have also
supported a refinement of the 2024/25 curriculum implemented.

Brilliant Club
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Aim

Success Criteria

Pupil Premium Strategy Statement
2022/23 and 2023/24 and 2024/25

Outcome

e Brilliant Club attendees have demonstrated success and developed aspirations
through the project.

Further develop high-
quality phonics
Learning strategies to
refine the process of
learning, assessing
and intervening,
where appropriate,
among
disadvantaged

pupils.

Great levels of progress from
individual starting points in
line with national average in
the Phonics Screening
Check.

70% of Year 1
disadvantaged pupils to
pass the phonics screening
and develop fluency in
reading.

Disadvantaged pupils’
phonics pass rate narrowed
to within 10% of non-
disadvantaged pupils pass
rate.

Learning Enquiries and Performance Management reviews highlight phonics teaching
as consistent, showcasing fidelity to the systems with clear strategies to support strug-
gling learners.

Progress in phonics is an ongoing aim for the school. With foundational concerns (i.e.
listening and aftention, cognitive retention, success in blending) for children in las
year's Year 1 cohort to support them with success in phonics.

School is currently showcasing 71% pass rate for children classed as disadvantaged,
in comparison to 79% of children altogether. Considering context, 4 of the 11 children
have SEND, with 1 additional child classified as EAL. This is a gap of 8%. We strive to
continue to reduce this.

To achieve and
improve attendance
for all pupils,
particularly
disadvantaged

pupils.

An overall improved
attendance of all striving for
97%+ average over 2022-23,
2023-24 and 2024-25.

An improvement of
disadvantaged pupils
attendance within 95 and
97%.

Disadvantaged pupils’
aftendance gap narrowed

Attendance is a priority across school, where our Family Support Advisor works fire-
lessly with families to maintain good standards of attendance and reduced incidents
of Persistent Absenteeism.

In 2021-22, attendance of disadvantaged children was 92.56 in comparison to 94.23
for all pupils. This is a difference of -1.67.

In 2022-23, aftendance of disadvantaged children was 92.07 in comparison to 94.19
for all pupils. This is a difference of -2.12. This showcases a small decrease from the
previous year's attendance.

In 2023-24, attendance of disadvantaged children was 92.01 in comparison to 94.4
for all pupils. This is a difference of -2.39.

20



Pupil Premium Strategy Statement
2022/23 and 2023/24 and 2024/25

Aim Success Criteria Outcome
to within 2% of all pupils’ e Disadvantaged children’s attendance has very much remained the same from 2021-
attendance. 22 to 2023-24, where the gap has not widened further thanks to the infiatives in
e Unauthorised place.

e Afthe end of 2022/23, attendance of disadvantaged children was 92.62 in compari-
son to 94.01 for all pupils. This is a difference of -1.39. This means an improvement of
+1.24% from the previous academice year.

e Atthe end of 2023/24, attendance of disadvantaged children was 92.01 in compari-
son to 94.4% for all pupils. This is a difference of -2.39. This means improvements in at-
tendance have somewhat maintained.

e Comparing Pupil Premium (92.07) v Non Pupil-Premium (95.67) by the end of 2022-23
showcases a difference of -3.6. Currently this means the gap is wider than planned
for. Additional protected time for our Attendance Officer has been planned for to
monitor and promote attendance expectations.

e  Comparing Pupil Premium (92.01) v Non Pupil-Premium (96.11) by the end of 2023-24
showcases a difference of -4.1. Currently this means the gap has maintained, with ini-
fiatives having more impact on Non-PP families.

¢ Term-time holidays are having a significant impact on attendance, alongside the
poor mindset of parents since the covid pandemic around the priority of attend-

e Persistent

ance.
Provision of high- e Pupil voice shows that chil- e Ongoing access fo Place 2 Be, Place 2 Talk and the support from adults across the
quality support dren receiving SEMH support school is regularly referred to during Pupil Voice.
strategies for those feel well-supported andim- | e Staff confidence in understanding frauma, ACES and specific need of children has
with social and provements in their well-be- been improved with access to specialist Place 2 Be webinars.
ing are evident. e Place 2 Be referral system has been used frequently

emotional needs fo
develop to manage,
cope well or
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Aim

overcome
challenges,
particularly among
disadvantaged
learners.

Success Criteria

Pupil Premium Strategy Statement
2022/23 and 2023/24 and 2024/25

Outcome

49 children accessed Place 2 Be during the 2022-23 Academic Year, which equates
to 498 sessions.81 sessions support sessions were provided for parents to access Place
2 Be services during the 2022-23 Academic Year

Improve speech and
language skills and
vocabulary among
disadvantaged

pupils

Children who enter school
with Speech and Language
need is identified swiftly,
assessed and support
provided.

ldenftified objectives for
improvement are
established for each
learners and progress is
evident from starting poinfs.

Significant need is identfified
and specialist S&L
assessment and support is
provided.

Ongoing concerns with S&L
across the school are
supported internally with
specialist intervention
programmes, where
progress is evident.

School SEND systems have been refined over the academic year ensuring even more
effective communication with parents, to share concerns and identification of poten-
tial need to support/ refer. Systems ensure effective support is in place and key inter-
vention takes place regularly to support ongoing progress.

This academic year 18 children received external support from Speech and Lan-
guage services, where 3 children were successfully discharged. The purchase of
Speech Link, Language Linke and Junior Language Link has given school the tools to
support these children in-school, as well as other children who have identified need.
School successfully frained support staff with the use of the programme and has since
established a specialist TLP who is overseeing the programme to ensure fidelity to the
system and frequency of sessions. Support plans showcase individualised improve-
ments within most children, against their set learning goals.
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Aim Success Criteria Outcome

To ensure rapid e Great levels of progress from | ® Target was successfully achieved with 55% of disadvantaged children achieved GLD

progress is made individual starting points in at the End of Reception.

over the course of line with national average in | ¢  The disadvantaged to whole school gap is -13% with 55% of disadvantaged children
children achieving GLD. achieving GLD in comparison to 69% of children across the whole year group. This

Early Years from each

child’s entry point. e 55-60% of Reception was withing the target set.

disadvantaged pupils to
achieve GLD.

e Disadvantaged pupils’ GLD
percentage narrowed to
within 10-15% of non-
disadvantaged pupils GLD

percentage.
To develop e Through pupil voice, children | ® The Briliant Club was a successful initiative which provided 13 children across Y5/6 to
aspirations among across Upper School have develop their awareness of the procedures of university, and how accessible it is for
disadvantaged an awareness of future them in the future.

opportunities for education
and careers.

e Through pupil questionnaires,
children are confident in
their ability to access further
education and/or a career
of their choice.

learners, where they
strive for more.

National Comparison Data for this cohort is: -
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Aim

Success Criteria
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Outcome

Ribbon School UK Comparison

Competenc Baseline Final Average | Baseline Final Average
P Y Average | Average | progress | Average | Average | progress

62%

Written Communication 40

65 50 63 26%

Subject Knowledge 42 67 59 % 51 65 28 %

University self-efficacy was measured as a result of the programme with the fol-
lowing data showcasing a greater than national change in all areas.
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Aim Success Criteria Ovutcome

] UK
Ribbon School

“tooe |t | Gronge | Ghenge
University Self-Efficacy: the

belief that students can get
intfo and succeed at 3.5 40 = 7%
university.

Ovutcomes

Academic Skills
University Knowledge

Sense of Belonging

e Individual student outcomes showed an increased score against Baseline Assign-
ment Grades for all pupils. This is showcased below with significant improvements
in all scores.
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Aim Success Criteria Outcome

Baseline Final Baseline Final
Assignment Assignment Assignment Assignment Aftendance %
Grade Grade Mark Mark

3rd 2.1 44 63 63 %

3rd 2.1 41 67 100 %

3rd 2.1 41 67 100 %

3rd 2.1 42 67 88 %

3rd 1st 43 75 75%

3rd 2.1 42 64 100%

3rd 2.1 42 65 83%

3rd 1st 42 70 100 %

3rd 2.1 42 61 63 %

3rd 2.1 43 66 100 %

3rd 2.1 41 61 100 %

WITP 2.1 39 64 75%

3rd 2.1 40 67 88 %
Provide a broad e Asignificant increase of e Afullschedule of trips and visits were provided for all children across Year 1 > Year 6
range of experiences participation in enrichment with clear links to curriculum areas, and particular topics. X1 residential was offered to
for all learners, to activities, particularly among each year group with the addition of a three-day trip to Paris for Y4>6. Please see the
significantly improve disadvantaged pupils. overview of frips below.
available e Sourcing of tailored

. enrichment activities to
connections for
) ) support the targeted need

learning with a of pupils, particularly
greater need for disadvantaged pupils.
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Success Criteria Outcome

dISO.dVOnTOged Trips and Visits
pupils. Unit of Study Overview

Term 1 Term 2 Term 1 Term 2 Term 1 Term 2
“Asda, Seaham
Fruit Kebabs P— Fieldwork Stucly
Yoor1 T o T Murfon & Seaham Seven Stories
Independent Methodist 1.12.2023 {History] (Geography) Reading
hurch
(RE]
Duham Catheetral Discovery Museum ot Seaham Lifeboot
Year2 St Cuthbert Great Fre of London e
(RE) (Fistory) ol Hstor Go
o o [Witing)
Greniol Museum
Stane Age Sunival s Ancient Greeks SORRTUAR Residential
Year3 Waorkshop widiife Trust History) BC Romans Beamish
History] (science} Church - Chistianity [History) e
(RE)
Duham Cathedral
Romans on the Tyne - Jormew Hal Seohom Northem Saints
) Laing :.:r“cuue«v Heooane Church “:ZEl)‘nsmmry Prisieiien o o
(Hstory) (History) (Geography) Caste Honard
Oriental Museum Rivers Workshop Church e eee Resiclentiol ’ am
Years Egypfions Tnosouitn Field Centre RE Coal Mining ‘Cartton, Cleveland Hexham Auction Mart
-
[History) {Geegraphy) o 30.04.24 (Geography)
(History)
Residential
Newcastie Central Fairgrounds
WWIl Workshop Church Wildemess Outdoor
ACS QU th Shi
Year § Mosaue (History) #E) R South Shields
RE) 19.06.24 - 21.06.24 (o1
=}
Key (K required) . Y4-6
Residential Paris
ArE DT 21.05.24-24.05.24

Teography

Reading & Wiling

Science
RE

27



Pupil Premium Strategy Statement
2022/23 and 2023/24 and 2024/25

Externally Provided Programmes

Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify
which ones are popular in England

Programme Provider

Accelerated Reader

Renaissance Learning

Sounds-Write Phonics

Sounds-Write

Sc-Out-Ed

North East Well-Being

Curious Beasts

North East Well-Being

Place2Be

Place2Be

Reading Plus

Reading Plus

The Scholars Programme

The Brilliant Club

Commando Joe

CJ's Education Services

Anti-Bullying Workshops

Big Foot Arts Education

Sport’'s Makers

Sunderland Foundation of Lights

Speech Link

Speech Link Multimedia Ltd.

Infant Language Link

Speech Link Multimedia Ltd.

Junior Language Link

Speech Link Multimedia Ltd.

Service Pupil Premium Funding (optional)

For schools that receive this funding, you may wish to provide the following information:

Measure Details

How did you spend your service pupil N/A
premium allocation last academic year?

What was the impact of that spending on | N/A
service pupil premium eligible pupilse
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Further information (optional)
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